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What is The Historica-Dominion Institute?

The HistoricaDominion Instituteis a national charitable organization that was launched in
September 2009 through the amalgamation of two existing organizations: The Historica
Foundation of Canada and The Dominion Institute. The Hist@amainion Instituté mandate

is to build activeand informed citizens through a greater knowledge and appreciation of the
history, heritage and stories of Canatiais is a continuation of the important work done by both
Historica and The Dominion Institut&Some of its signature programs are Encasnteth

Canada, The Memory Project, Passages to Canada and The Canadian Encyclopedia. To find out
more, visitwww.historicadominion.ca

What is the NWT Heritage Fairs Society?

HeritageFairs in the NWT are coordinated by the NWT itégge Fairs Societylhis volunteer

based organization is dedicated to encouraging young people in the NWT to explore and share
the histories of their family or community, as well as the heritage of theganglplaces of the
Northwest TerritoriesThe society is made up of individuals from each educational region. For
more information on th&ocietyand NWT Heritage Fairs go teww.pwnhc.caand click on

Heritage Fairs undeeath the Educational Resources button.

Who is Cranberry Consulting?

Mindy Willett owns and operaté3ranberry Consultinga Northern registered business since its
establishment in 2000. Her company focuses on writing plain language resources. She develops
resourcesn conjunctionwith local experts to ensure they are culturally responsive. She also

provides advice to oapizations on how best to communicate with the formal and informal
education sectors in the north. Mi ndyds educ
provides her with well developed skills in teaching, training and workshop facilitation,utarric

and resource development, communications, environmental education arcutiurss

awareness.

What is the Canadian Studies Program?

TheCanadian Studies Prograshthe Department of Canadian Heritage encourages Canadians to
gain a betteunderstanding of their country, its history, stories, people and systems of
government. Specifically, the Program supports the development of learning materials and
activities that contribute to increasing young Canadians' knowledge about Canada. For more
information, visitwww.pch.gc.ca
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Preamble

Dear Teachers,

Heritage Fairs were created by the CRB Foundation in 1993 and became a signature program of its
successor, the Historica Foundation of Canada. Over more than sixteen years, the program has grown
exponentially and has become a cornerstone in schools #tgssuntry. Heritage Fairs have had an
important impact on an entire generation of students and have benefited from the tireless efforts of
thousands of volunteers across the country.

The positive impact of the Heritage Fairs have been keeninfetCanadaés North. Fairs
Northern students to research and present elements of their own (often Aboriginal) heritage that interest
them the most. Fairs projects encourage intergenerational dialogue andlzasteddearning.

In SeptembeR009, the Historica Foundation of Canada merged with The Dominion Institute to create the
largest charitable organization in Canada devoted to history and citizenship: The Hi3tonicaon

Institute. We invite you to discover our programs, if you havealieady done so, atww.historica
dominion.ca

In this merger, as with all institutional change, doors open and others close. As-@02M09 he
HistoricaDominion Institute is no longer responsible fpeoating the Heritage Fairs program.

The Institute is very proud that the success of the Fairs has inspired a new generation to take on the
leadership of the program in their communities and beyond. Heritage Wainst{eritagefairs.deare

now administered at the national l evel by the Her
National History Society. Heritage Fairs will continue to thrive in the Northwest Territories thanks to the

efforts of the NWT Hetage Fairs Society, local volunteers and teachers like you.

This Educatordos Guide is intended for teachers in
Fairs to make history come alive for their students. It contains many classroom actidties@urces,

best practices and helpful tips. The Guide is useful for both new teachers planning their first Fair and for

those who have organized Fairs over the years.

The Institute wishes to thank the Canadian Studies Program at the DepartmentidrCelestage and
the NWT Heritage Fairs Society for providing the funding necessary to create and distribute this Guide.

We hope that your school és Heritage Fair wild.l be
families and the entire community And we hope that this Educatords (

Your work as a teacher is essential in the life of your students and for our country. You can help to ignite
a passion for history in your students that lasts a lifetime. We salute you.

Andrew Cohen
President
The HistoricaDominion Institute

IS5
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In the Northwest Territories the formal education system is a fairly recent institution. Some of the earliest
examples of this system were residential schools, often run by churches on behalf of the federal

government. Some of these schools beganas&aly t he 18606s and the | ast of
past 20 years. Current northern educators have to work with this legacy and often struggle to engage

young learners, particularly Aboriginal learners, in the activities and objectives of formal lcumcicu

In the NWTthere have been many efforts, which are ongoing, to integrate the comivasety learning
thatprecededhe school system with what is going on in classrooms. These efforts, combined with a
very young teaching force that comes prinyafibm outside the North, and high turnover rates of these
teachers, have rarely seemed to achieve their objectives. The NWT sees some of the lowest academic
achievement and graduation rates of any jurisdiction in Canada (see CMECHK®#00a)ion Indicabrs

in Canada).These statistics are particularly striking when the Aboriginal student population is singled
out.

If student engagemeitt an important preequisitet o t heir | earning, then many
advisedly here) approaches tosdeoom learning have not achieved this objective. Teachers in the NWT

report widespreadtudentpassivity, lack of interest, etask and inappropriate classroom behaviour. It

can be a discouraging environment for young teacfaand students) to operate It is also not the

reality that is often described as 6énormal dé in th
education system here (d8ene Ked€1993) Department of Education, Culture and Employment, and
Inuugatigiit (1996) Departmetrof Education, Culture and Employment). A challenge renwfins

bringing together or creatg a learning environment which builds on an older way of learwitigin the

context of contemporary education.

In the NWT, we have some examples of this happgrind they are encouraging. The most powerful

tool has been the use of projetsed learning whicallows studerthosen inquiryguided by educators

who are perhaps less the content experts than the facilitators of learning. This kind of learrirggtappe
succeed the best when it has encouraged community members to come into the classroom, and moved
student learning outside of the classroom. The most successful model for this kind of learning that we
have experienceddqr 10 years now) is that embied intheHeritage Fairs.

Over the past 12 months, funding from the Canadian Studies Progtae@épartment of Canadian

Heritage has allowed the NWT Heritage Fairs Society to have a researcher work with teachers and

students across the NWT, and obsdpest (and nezo-best) practices with these projdztsed inquiries.

The researcher was not a passive observer of what was happening in these classromsas. She

encouragedo use her own experiences, and those of others who have orgaaiizzed their own

communitiest o hel p a wide range of educators begin to c
major part ofths  f i nal report is a summary of o6éwhat seems
involved with, or might be encouradj¢o become involved with, thegairs

In many instances the words of students and teachers seem the best way to capture key aspects of what
theHeritage Faiexperience has been able to achieve, and these are included within the final report. The
studyitself is not an empirical and statistically valid piece of research. It is intended to be a quite

subjective snapshot of what has been experienced here, which has generated some suggestions to teachers
for how to improve studentearning in their classoms.



It has been hugely encouraging to see, hear, and experience various parts of this snapshot over the past
months. We believe that there may be important illustrations captured here that will be useful to educators
here in the NWTand elsewheré whenthey are looking to bridge the gap that often seems to exist

between schools and small communities (particularly Aboriginal communities), and between student
interests and the formal education objectives that teachers are required to meé¢ritaheFairs

appear to have the potential to realize many of the ctitased goals of our northern education system in

a way tharesonatesvell with the skills, values, knowledge and attitudes that underlie the core school
curricula. We hope that the guidetéachers below may become an important part of realizing this

potential.

John Stewart

Volunteer
NWT Heritage Fai Society

-
-4

25

NWT HERITAGE FAIRS



Table of Contents

Information about OrganiZatioNS..........oooeeiiiiiiiiiieeee e 1
PrEAIMDIES . ... e e e e e e e e e e e e e e e e e e e e e e e e e 2
Global ProjeCt ODJECHIVE.......cooeeeeeiiei e e e e e e e e e e e trene e e e e e e eeees 6
WhY HEIMAGE FaIIS2......co e ee et e ee et e e e s eees s e e e e e e e e e e eaeeas 7
Heritage Fairs ENgage StUdENTS.......ccoooiiiii i ceeeei e eeeeeeeee e e e e e 8
HeritageFairs ENngage Famili@S:............uuuiiiiiiiiiiieeeiiiiiiie e 9
Heritage Fairs Encourage Intergenerational Conversations:...........cccccevvieeeneeeeeeeeen. 10

Heritage Fairs Help Student.s..Meet....Hi.d% ori cal
Heritage Fairddelp Student$iave Pride in Their Community Members and Stories:.15
Heritage Fairs Provide..an..hAut.hent.i.c.lAudi en«

Heritage Fairs Help Students Practice Presentation SKillS............c..ccooeeeeeeiiiiiieennn. 17
Heritage Fairs Provide the Opportunity for Students to Express Themselves through a
Variety Of MEAIUMIS......ooiiiiiiiiee e e e e e enern e e e 18
Heritage Fairs Provide the Opportunity for Cultural Exchange Within the Narth:.....19
Heritage Fairs Can Have Other BenefitS:..........ooooriiiiiiiiiccc e 20
Heritage FasT e aC h e r 0.S..... Gl L0 B 22
Background f orandbBuggestibns forBBangiiWHerithge Fairs to Life......23
Activity 1: Wh.a.t....i..s...0.He.r.i.t.ag.e.0.2. ... 24
Activity 2: What is @ Heritage Fail? ... ieeeiii ettt e e 26
F o A1V T ] o[ Y= [T o 1o o RSSO 28
Activity 4: Keeping 0N TraCK.......cooiiiiiiiit e ettt e e e e e e e e e e 32
ACHIVILY 5: NOTE-TAKING. .....utiiiiiiiiiiiiiii e 35
Activity 6: USING PriMary SOUICES...........uvuuuuuiiiiiisceerereiiiee s s e e e e e e e e e s smeminss s e e e aaaaaaaeaaes 41
ACHIVITY 7 INTEIVIEWS ...ttt eee ettt et e e e eeee et et e et et e e e e e e e e e e e e e s amme e e e eeeeeeas 45
Activity 8: Che.ck..f.ar..0.Benchmar.k.s.b......54
Activity 9: Demand Their VEry BeSL........ucoiiiiiii e eeeeeeme e 57
Activity 10: BiDlIOGraphy.......ooiii et 59
Activity 11: Practice Makes PerfecCt!...........oooiiiiiiie e 62
Appendix A: 10 Best Practices for Successful Heritage Fairs..........ccccooeeevieeee v, 68
Appendix B: TOPIC SUGQESTIONS.......ciiiiiiiiiiiee et me e 70



Global Project Objective

Productionof &l e a c IGaii @® 6, w hhowetucatorcanl piomotejuality
history/heritage/cultuiidased project work in their students, especially projbethave
significant personal connections to the student, and involve community members and
intergenerational conversations. The researtbcused orAboriginal students, and inclusian
exploration of what the students learned throughout their research process, and how their
teachers, community and family members may have contributed to their learning. These
processeate illustrated in the Guide witvisual, auditory and testiased illustrations taken
of/ffrom classrooms, students, community members and events important in the research
processes. This Guidgavailable on the welt www.historicadominion.caand
www.pwnhc.caandw i | | be advertised with a short artic
newsletter andhould beshared with a broad community of educators interested in Aboriginal
learning.



http://www.historica-dominion.ca/
http://www.pwnhc.ca/

Why Heritage Fairs?

There are many reasons WHgritageFairs provide an excellent learning opportuniy f
studentstheir teachers and famili@s the NWT. The followingphotos withnarrativesshare just
some of the storigdat illustrate the power dderitage Fas.
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(All photos by Tessa Macintosh unless otherwise stated)

Heritage Fairs Engage Students

Heritage Fair&EngageFamilies

Heritage Fairs Encourage Intergenerational Conversations

Heritage Fairs Help Students mékt st or i cal ABenchmar kso
Heiritage Fairs Help Students have Pride in the Community MemberstanesS
Heritage Fairs Pvide anfiAuthentic Audience

Heritage Fairs Help Students Practice Presentation Skills

Heritage Fairs Provide the Opportunity fatudents to Express Themselves Through a
Variety of Mediuns

Heritage Fairs Provide the Opportunity for Cultural Exchange Within the North
Heritage Fairs Can Have Other Benefits



Heritage Fairs Engage Students:

Two of my students decided to do miedis from the land. Neither of
these two are usually the leaders in their class in academics. In fact
had missed the first three weeks of school and when she returned
paired with another because it was too late to get her own project. T

two surprised themselves and me as thveye the first to be finished.
First they read some materials that the Aboriginal language teacher
given them so they had some knowledge. They then used a tape re
and went and spoke with both of their grandparents about the pla
medicines. Thecollected sommedicinesand made a displathat
included recipes on how to preparedicinesand what they were used
for. They feel very proud of their accomplishment.

Grade 78 Teacher.

Due to lack of written material on some topiose teacheinooked
up two students withn expert from another community
Afterwards he said,

I've never seen the students so focused (and | mean really focu
for that long on anything! also appreciated the offer for us to ca
him back in a monthrawo, we'll definitely be taking him up on
that. Today was thaighlight of the year for them, what an additio
to their project!!

Grade 8Teacher

We get to have fun and be independdriike
to be original. | like game shows so | want
my project o be a game s
think my teacher would have taught it tha
way.

Grade 5 Student




Heritage Fairs Engage Families:

One of the main goals of a Heritage Fair is to bridge the gap between family and the school
community. For many reasongtrall parents feel comfortable in the school setting. Heritage
Fairs can create an opportunity to work on this relationship between family and school.

lbve been doing Heritage Fai
parents di dmdhbuttagwepvorked moretamdong
together they started to understand their role and | also got be
at helping students pick projects that required thamilies input.
When we have adir now our gym is full of parents. Last yea
the parentsloved he ki dsé wor k so mu
hometok eep t hem. To me, 11t0

Teacher

how hard she worked. | enjoyed listenin=
to the story she wrote to go alongth her
project.

Pam Lafferty, Behchoko

I t 6s much moeritage Rio n
project than what we do in class becaus
we get to discover things on our own
rather than the teacher talking and doing
for us

Kyra, Grade 5




Heritage Fairs Encourage Intergenerational Conversations:

We bve

was different. When different Elders came in as experts on ¢
particular topic the students were prepared ahead of time wif
questions. They had a reason to be listening t&kters ard had
some prior knowledge. They were very interested in what tf
Elders were saying and so th#ders got more into it too. It was
very rewarding to have thHelders share their knowledge for

al ways had EIl der s ¢ omi

HeritageFairs.

Program Supportdacher

from him.

| emailed my grandfather who lives in England
about what he did during WW It wasreally Lisa, Grade 7
neat to learn about the war from him.

| loved listening to my grandfather tell me storig
about the old days. | leaed lots of medicines

Sam, Grade 5

My grade 34-5 class went on a community walking tour with th
language instructor at our school. It was amazing because s
remembered the days when there were only wall tents &ére.

showed the children the first two log homes built in town and t

stories about who lived there and when. One of the children in

class was the greagrand son. We took digital pictures of all th
buildings and made postcards with descriptionsaith location.

Grade 46 Teacher

10



Heritage Fairs Help Students Me et Hi st ori cal O0Benchmar ksod

Dr. Peter SeixaBom the Centre For the Study of Historical Consciousness at the University of
British Columbia discusses the importance of
memorizing historical facts, but that students are able to make meaningful comnbetween

what they are learning and their own livess suchthey can be very useful tools for teachers to

be aware of as they are encouraging students to pursue quality research.

The six Benchmarks of historical thinking tleeuseful in this proess are:
Establishhistorical significance

Useprimary source evidence

Identify continuity and change

Analyzecause and consequence

Takehistorical perspectivesand

2006 Understand thenoral dimensiorof historical interpretations.

= =4 =4 -8 -4 -9

The following ardllustrat i ve exampl esesnohmaeak&sdobet hg m8t
through Heritage Fair projects:

1. Establish historical significance (why should veeecabout certain events today).

Two of my students chose residential schools and hatteadible interview with a
survivor which they recorded and made into a reovi hey were able to talk about th
impact residential schoshad on their families and on their lives today.

Grade 9 Teacher

| learned about how Aboriginal women
were discriminated against by the Federal
Government when they lost their status whe
they married white men. Although that was
long time ago it affects people today becaus
some people have different rights than thei
other family members.

Photo CreditMason Mantla Grade 8Student

! Seixas, Pete(2006 Benchmarks of Historical Thinking: A Framework for Assessment in Can@datre for the
Study of Historical Consciousness: UBC.

11
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2. Use primary soure evidence (interviews, photographs)

Dene Hand games are an important cultural activit
I n many communities. Of
included having experienced players teaching the
boys the rules and sharing stories of playing in the
old days as well as playing in tournaments today.

Grade 8 Teacher

3. ldentify continuity and change (what has changed and vesatdmained the same over
time).

My kindergarten class interviewed tBllers at the senior home about how they stayed warm
when they were young. | photographed estcident in their snow panteghen we were sliding.
Their project consisted of three panelsieowith theirownphoto in which they labelled their
clothes in English and this panel was | aB
took of the paicular Elder they interviewed and the third panel was a drawing oEttler
wearing the clothes they described to the student. This one we lailedigthnd writtenin South

Slavey.

Kindergarten Teacher.

12



4. Analyze cause and consequence (how and why certain conditions and actions led to
others).

18] i ‘
e
o
/
J K-

We did our project on the bushman and there ‘ i &

hardly anything written about them. They ar (@

pretty interesting but scary. Richard VanCanfgsi

is a famous Tlicho af
books and he also wrote a really great story
about the bushman. [ interviewed him aske

him how he got so go

author because he grewp around great story Photo CreditMason Mantla

tellers.

Grade 8 Student

5. Take historical perspectives (show understanding of theapdshevarioussocial,
cultural, intellectual, and even emotional contexts llaatshaped peopés lives and
actions).

The Firth sisters
know how hard they must have worked to
accomplish what they did. | read their book,
Guts and Glornand it must have been so hard
back then to train in the dark and away from e
their families but beFg
the land they really knew how to work really, |
really hard. They are both still so active in spo
and set an example for young peolike me.

Grade 5Student

13



. Understand the moral dimension of historical interpretations (show understanding of how
the same event may be viewed differently by different people)

DECLINE !Yl??; [

CARIBOUY

One studentliscussed how the decline of
the caribou and the ban imposed by thd
Government of the Northwest Territories
causing conflict in the communities. He
attended meetings and made a movie. |
was able to describe the different
perspectives of different pple.

14



Heritage Fairs Help Students Have Pride in Their Community Members and

Stories:

In a projectbased setting t eachers act more as facilitators
help frame worthwhile questions, to assist in where and how to find ansviiees giudenté

guestions, to provide clear guidelines amdssess. Teachers do not need to kiam,in fact

often dondét know, t he cWhenswadentshave the opgotuditgtot s ar
meet and learn directly from the talented people in their community, it can help them gain a

sense of pride.

.
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Our project was on the northeldights. We learned
about the legends around the north but we §
learned about an artist from our town, Ray McSwdg
Heds made books. He ¢
backdrop so that it looks like the pictures in |
books. That was really cool.

| liked learning about Yamoozha
and how his stories connect us a
Dene. | liked painting our Dene
Nation logo and learning what all

the symbols mean. Student

Student

15



Heritage Fairs Providean i Aut henti ¢ Audi enceo:

Heritage Fairs provida relevant purpose for tinavork. We all invest our energies more when

we understand and value the pose in what we are doing. Treaching Essentialsy Regie

Routmanshe says that studis too oftenseer i t i ng as andtypisatwritng | t hi ngo
examples from @&de four look like secondrade work? However, they are much more likely to

take it seriously and to put in their best effetiten they have an authentic audience. The power

of having an atitentic audiencesia concept much explored in ELA curricula in the NWT.

4
X/ t

| want it to look good because other
people are going to see it.

Grade 8Student

My friend went to the Territorials

last year in Inuvik and said it was

really fun.lwant to g
trying hard.

Grade 4Student

2 Routman, Regie. (2008)eaching Essentials. Expecting the Mastl Getting the Best from Every Learner8K
Portsmouth, NH: Heinemann

16



Heritage Fairs Help Students Practice Presentation Skills:

Presentation skills are important learning objectives in English Language Arts, Social Studies

and other curricula. Throughout the researchynart eacher s st ated that o6m
that muchdé or O6my students dondét answer quest

judgeso. Through practice students gain skil
life.

| 6ve been pulling

two years with my students to get them
improve their presentation skills and
although little by
better they took a big leap when preparin
for the Heritage Fair |1 want them to be
proficient speakers and through all the
workl 6 ve gi v ¢Heritagdrairin
was probably the biggest boost to my
crusade and what they learned here wil
definitely pay off in other subjects.

Grade 9 Teacher

I

@6’

| @4l
r e
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Heritage Fairs Provide the Opportunity for Students to Express
Themselves through a Variety of Mediums:

Heritage Fairs provide the space
f oprojed-based learning This
type of learning is better becauss

ités hands orngagement and
more self directed. | know it take
more time for the teachers but th
students seem to be having succg

Inschool s where
doing it for a couple of yeaygou

i see the students and the teache
tage Fair Society getreallygood atjta n d  yseel
a variety of mediums including

models students have built, tape
interviews, dances, PowerPoint

presentations and even edited
videos.

&

s
PhotoCredit: NWT H

Program Support Teacher

PhotoCredit: NWT HeritageFair Society Photo CreditMason Mantla



Heritage Fairs Provide the Opportunity for Cultural Exchange Within the
North :

Heritage Rairs provide an
opportunity for this type of exchang
between communities. A lot of ou
kids from the smaller communities
havendét been to
and the kids from the larger centre|
have not been to the smaller oneg
The cultural exchange thaappens
within theNorth is very important
for all of us to understand each
other. We have 11 official
| anguages so0 we(
Getting together and learning each
o t hsdradidions, dances, food,
community ameni {
eyeopere r a way of developing
childrenrb s empat hy t q
stuff.

Heritage Fair Societlylember

19



Heritage Fairs Can Have Other Benefits:

The organizing committei@ Behchoko asked ar@de 11 student

to write an article fothe local newspaper. When she came in

the gymnasium to interview the participating students and visi
family membershe said,

Sometimes | feel like our culture is dying, but when | came in |
|l got excited becauswe i tod

Grade 11 student, Behchoko

20



NEWS/NORTH NWT, Mondey. March 22, 2020 ALY

Behchoko celebrates Tlicho heritage

by Chelsea Migwi

Northern News Servom

Special ta Narthars Rews Services

Chelsea Migwi is @ Grode

Il student at Chief Jimmy

Bruneau Regional Migh School
in Bekchoke,

On  Wednesday, Masch
Y. Behchoko's Chief Jmmy
Bruncas School held s firt
sl Herage Fair. Stodosts
from Liadergaete to Geade 10

'\\Eh)lndoha-u@r!lm
became ® darectly relates
what we (in the Thicho region)

58 projects showcase tradition and culture

thing abost i* He found padgp-
ing the diffevent projects o be
20 casy Lok,

Family mombers wore

ly Empressed
“1 think ifs great” Joyce
Rabesca said of the fair. "This
would  definitely  (happen)
every year becamie thisgs
charge”

Rabesca’s grandwa, Oliver
Weyalion, presessed a high-
Iy acchiimed peopect on the
decline of the caribou i the
Northeest Terntocies.

Winners in the Grade 4-§

are doing” said Tammy Stein-

wand, ooe of the ahout the inspir.
organizers aton behind ber

of the evert. “Tm 370 project. s addi

really impressed It's thon 10 her own

wih de peiects  ghsolutely P e

and 1 st

In the Geade 6-7 category,
Rhoada Apples, Shaance Dry-
nock, and Arianna Sicimwand’s
progct on tradtonal mediine
was simgled out by the judges.
The largest groep, grades 8.0,

e (Deac) law, the (Dene) con-
the bush,
anilhlﬂxholhkandmfr

d of over 30
ndmmyamullopdp
Al the cad of the day, Rodoey
Armowmaker's prescatation o
the Tlicho community of Wek-
weeti (Snare Lake) came out

08 top.
Principal James Robiasos
was also peoud of the studeats’
work.
“Irs woederful,"
he sakd, “It was the oppoctuney
for our kids m all the grades to

about different topics”
The winnces will all go ca

the Thxho region will be sent
ys(‘mSoopcmthwpu
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Background for Teacher & Guide

HeritageFairs in the NWT are coordinated by the NWT itégye Fairs Societylhis volunteer

based organization is dedicated to encouraging young people in the NWT to explore and share
the histories of their family or community, as well as the heritage of the people and places of the
Northwest Territoriesind Canada

HeritageFair projects encourage students to develop good research skills using a variety of

sources. Projects argémded to encourage students to pursue topics that have a meaningful
connection to their lives. Research that goes beyond the use of books and the Internet is
encouraged, and this kind of research may involve other skills such as interviewingincpllec

artefacts photography and the use of muttedia technologyHeritage Fairar e not an 0O0eXx
an O6add tacbersrealready doing itheir classroomRather theyprovide practical

waysto teach much of the curricular whichtheyare responsible.

Suggestions for Brin  ging Heritage Fairs to Life

While there are many paths to a succedstritage Faiin your school community this

Te a ¢ h@Quideissa collection of the wisdom of many teachers who have participatadsnn

the Northwest Territories over the last 10 years. A growing body of research and exparience
theNoths uggests that for projects tartamuccessfull
approaches thaiffer helpful starting points. Thi§ e a c IGeide dvi$ outline howyou can

promote qualityheritagé based project work igiour students, especially projects which have

significant persnal connections.

23



Activity 1 : What is dHeritage &

Background:
For projects to s uc csampsrfant thdt students pntlecstared thé terenr i t a g
This will help them to focus their topics on areas that have personal meaning.

Goal:
1 Students will understand the tetreritag@

Materials:
1 Chart paper and markers or board

Time:
T 15 minutes

Procedure:

1. Write the wor d O&drehartipapaagdeciicle d. Ask students Wwhatdahe d
word dheritag@means and put all their ideas around the word. You may need to prompt
but together come up with phrases suchwdere you come from, who you arace,
community, gender, generational experiences, birthplace, palatitsplace, what we

like to do, traditions, culturestc.

w‘”\'*ll""
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2. Shareadefinition such as Heditageis the combination of all those things that make us,
as individuals, the people we are and, on a larger scale, makecosrimeinity we are,
the territory we are and thmation we aré

Depending on the age and stage of your students you could disetitsg@in greater

detail. Heritagéincludes, but is much more thgostoldthingé as one .student
It is both tangible and intangible andninclude thdearningof songs, recipes, language,
dancesactivitiesand many other elements of wive are and how we identify ourselves.

It also includes our buildings, archaeological sites and stdcesning our collective

heritage gives us all a better sense of who we are as individuals.

3. Tell your students that they will be doing a project padicipating in &air where they

will get to exploreand learn abouheir own heritage thatof their classmates, the rest of
the Territory andCanadaas a whole

25



Activity 2 : What is a Heritage Fair?

Background:

It can be challenging for studeitso 6 see®é what they are supposed
participating in Heritage Fairs. Teachers frashaols that have participatedhferitage Fas in

recurring yearseportedthat students learn from their peers and each year the projeofs are

higher academic qualityBoth of these cohorts can learn frpmeviousexemplary projects. Itis

also important that students understand, right from the outset, that they will have an authentic
audience for their projects.

Goal:
1 Students will understansdhatHeritage Fas are

Materials:
1 Internet (vww.pwnhc.ca
1 Projects from previous years
1 Model of project
1 Student who enjoyed Fair in aprevious year

Time:
1 30 minutes

Procedure:

1. For studentand teachersvho have not participated,ior even seen Heritage Faiit is
important toshowmany examplesFor students who have participatétgse are
remindes of what is possibleFor examplesgomplete the following

1 Share with your students teede show of past projects that can be found on the
Prince ofWales Heritage Centre website at
http://www.pwnhc.ca/teach/teachers/heritagefairs.asp

1 If possible, keep projects each yaad then sare exemplary projects from the
year before with your clasferhaps have one of the older students share their
own project and descrildew it feltto be standing next to work they were proud
of.

1 If no projects are available from previous yearake a model of one yourself.
The Prince of Wales Northern Heritage Centre repository of pictures of old
projects should really help.
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Grade 5 Students completed theip
project on how their ancestors
survived in a harsh climate.

2. Tell studentavhat to expecin theHeritage Faiprocess

1

= =

E

Tell them that they will be researchiagopic of their choicand learning from

their parents, grandparents or other family members. Some teachers have hyped it
up bytelling the studentghat theywill get to be theeachersYou, the teacher are

not the knowledge holder t he st ud e.nForsadne ¢hidrgithisi es ar e
suggestiorcan be a motivator.

Tell them how much of their classroom time they will have to work on their

projects.

Describe whafif any) is expected to be done as homework.

Tell them the day of the loc&hir and post this date on a large calendar in the
classroom. Describe what will happen on that day and that their parents and other
community members will be invited to come and se# tivork.

Ensure they know they are going to have to stand next to their project and talk
about it.

Discuss how they will be assessed and that it is part of their regular school work.

Describe the prizes ahdr opportunitesfor travel for the regionand territorial
Fairs.

Students enjoyethe beach at the
National Fair in Saskatchewan in

2001.
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Activity 3: Topic Selection

Background:

Observations and feedback from teachers in the N#@&Tshown that the more open the selagiimcess,
the more engaged tistudents are in their topic and the better the projeesearch supports exactly
these responses.

When asked about project selectitre students were cledime and time again they said being able to
have the freedom to pick their topic was what allowed them to really get into it and enjoy it.

My Heritage Fair project wasndt work at al/l
Grade 6Student

Ideally, the HeritageFair proect has a personal connection to the individual stualethisalso
historically significant Remember, they are exploring their heritage. If they are new to the
North, ensure you are openwdhatevertheir heritagebackgroundnight be. If they are longme
Northernerst is easier to find a connection to theople angblace you live Complete the
following to help students find a topic they will be excited about.

Goal:
1 Students willselect a topic that has personal meaning and that they are exmtetd

Materials:

1 Student Hanabut Heritage Fair Project: Questions feamily Member

Time:
1 30 minutesin- class explanation
1 Homework

% Case, Roland and ClarRgnney,eds. (2009he Anthology of Social Studie¥ancouver: Pacific Educational
Press. (See the pieces by @idwman and Clark.)

Bennett, Barrie and étheiser, Carol (200@8eyond Monet: The Artful Science of Instructional Integration
Toronto: Bookation Inc.

Wilhelm, Jeffrey D., (2007Engaging Readers and Writers with Inquifpronto: Scholastic.
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Procedure:

1. Kindergarten taGrade3 classes should complete a group project. For topic ideas see
AppendixB.

2. For students fronsrade4 and up the students should work either on their own or in
pairs.

3. Following the discussion afhat is6 h e r iartd avlgaeiHdleritageFair, students
should start to think about their own projects. Helping students find a topic that interests
them can be a challenge but choice is critical to stimulate and deepen learning as well as
to increase student engagement. Initidhainstorm possible topicsitlv the class. As a
group theymay come up with general topics suchlasal heroesevents, place names,
cultural traditions etc.

4. Ask students to think about what they are interested in and what they like to do. Perhaps
there is a link between something they enjoy and a topic.

5. One of the goals oHeritageFais i s to i ncrease Ointergene
simply put, to hag f ami | i es more engaged Theset heir
intergenerational conversations are a key part of the transmission of learning and are a
source of motivation for students.

We start our project selection by insisting the students do aviexewith a
family member. This usually helps them to come up with a topic that is both
of interest to them and historically significant. For example, one student of
Chineseheritage found out about her families involvement with the Canadian
Nationalrailway. She interviewed her uncle to discover this history.
Teacher, Norman Wells

When students interview their parents they find out a lot of interesting things.
Too often our kids donodot talk to their p
when one girl talked to her grandmother about what she did when she was
her age she discoverelat her grandmother had lived in a hospital for years
because she had TB. The student did her project cbhthdesCamsel
Hospital where maniorthernersspent many years.
Teacher, Fort Simpson

To ensure there is a personal connecti@ve students begin their topic selection process
by interviewing a family member. Hand out the assignment tiHeditage Fair Project:
Questions for Family Membdp each student and ask them to take it home to fill out
with any family member they close.

6. For some students it may be difficult for them to bring the homework sheet back. Some
teachers found they needed to call the parents or another relative to get this completed.
These same teachers stated that although it was difficult to get atk papgnedthe
extra work was worth it. If parents can be engaged early in the process they are more
likely to help with the rest of the project.

7. Once students bring their forms back to school use the answers to help narrow a topic.
For topics that haa larger scope such as Dene Garng$o narrow the topic down to a
specific gamgtournament or event that someone in the family attended.
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(Handout)

Heritage Fair Project: Questions for Family M ember

Name: Date:

1. Where were you born?

2. Where were youparents / grandparents born?

3. What types of jobs have you had in your life?

4. When you were my age what did you do for fun?

5. What tradition/s from your family do you hope | know?
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6. Tel | me a story about something youbre proud o

7. Did you go to school? If not, how did you learn? If yes, where and to what grade?

8. Tell me a story about your grandfather/grandmother.

9. In 100 years, what do you hope stays the same as today?

10. In 100 years, what do you hope is different than today?

Signature of Guardian:
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Activity 4: Keeping on Track

Background:

Heritage Fair projects have many components. Often students lose materials and wastoiimge re

things theydve already done. Faiffthte eaority ¢cftheveorisi s a r u
done at the last minute. To avoid the pah&week prior to &leritageFairit is important to provide

structure for the students.

Goal:
1 Students willcomplete theiHeritageFair projecton time

Materials:
M Student Hanabut: Heritage Fais TaskSheet

Time:
1 Ongoing

Procedure:
1. Hand out separate folder or binder for each student. Get them to put theis narttem and

decorate them if they want t&Vhen it is time to work on their projects théysild have all their
materials n one place.

Student work should be kept in one aorgad place.
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Provide papeclips, staples or elastics to help organize their materials in their folder. For
example, if using cue cards for the listsourceskeep these separate in a Ziphag orwith a

clip.

Break down the tasks into small pieces that they can accomphstiuate and assign marks for
each stage so that even a student who may not get the entire project finished will have
accomplished part of it.

Agree on and thersaign due dates as a class

Hand out achecklistcalledHeritage Fair TasBheetand go through each of the tasks with the
students. A sample of one is provided and a word document that can be edited can be found at

www.pwnhc.ca
As each due dat@pproaches and passes check each stisdestto ensure they are on track.
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(Handout)

Heritage Fair Task Sheet

Name:

Task

Due Date

Comments

Select a topic.

Brainstorm graphic.

Select sources (at least
three including interview)

Summarize information
from each resource

Design a O6ho
somet hing yo
model, a story, a picture?)

ReadEvaluation Rubric
form to see how else to
improve project.

First draft of writing (self
edit).

Second draft
(peeredit).

Third draft
(teacher edit).

Bibliography.

Design display board.

Practice presentation with
peer.

Practice presentation with
parent.
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Activity 5: Note -Taking

Background:

As students work on their projects, they need to be taught how to take notes from different
sources to effectively report their research findings. Too often students copy and paste entire
paragraphs from the Internet without really understanding whattieeyriting. Using multiple
sources, especially interviews, will help students make their report their own.

This activity is appropriate for students in Grades 4 and up if they have already studied the Fur
Trade. If students have used tHistorical Timeline Essayn previous years, simply practice
note taking on another set of essays from the timeline.

Goal:
9 Students willearn to take notes from several sources and summarize the information into
their own words.

Materials:
1 Internet (vww.pwnhc.ca
9 Student Hangbut: Fur TradeReading
0 17006s Northern M®tis
0 178384 The Northwest Company
0 The White Fox Fur Trade
o The Modern Fur Trade 1970

Time:
1 60 minutes

Procedure:

1. Photocopy a class set of ther TradeReadings Each student will only need one of the

readings.
2. Ask student s, 6what does it mean to take n
should use the word é6summari zed in their a

summarize what is int@xt or what someone says is an important skill, which will
become essential in high school.
3. Make sure students know that summarizing means that they are differentiating what is
important from what is not, and that they then write these ideas in thewvokds.
Il ntroduce the word, oéplagiarismé and state
4. Tell the students that they will be summarizing information from different pieces of text
and reporting that information to their peers. Each piece of text is abdut thede.
Ask students, o6éwhat is the fur trade?d Si
Studies curricula, students should already have prior background knowledge. Write on
the board a list of the things that they already know about the fur tidds is part of
0Otaking noteso.
5. Hand out the four different pieces of text randomly.
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6.

Instruct them to read through the text and pick out 5 important parts that relate to the
topic and take notes. Tell them they will need these notes because wharethieighed
reading, they will have to put the text away and answer questions based only on their
notes.

Modification : for classes that might need extra practice, start off with one reading and
complete the summary objective as an entire group firsadRhe text to the class and

pick out the important parts as a group before having them try it on their own. This is an
activity you should repeat several times over the weeks prior to introducing the Heritage
Fair so that when it is time to do the rasbathey are familiar with the netaking

process.

Alternative activity: To practice selecting the most important parts of a text, ask the
class to write the most important notes on a large cue card or large sticky note. They
should fill the card. Tén, give them a second sticky note or cue card that is a bit smaller.
Tell them they have to fill the card again but because the card is smaller they need to
eliminate some of what they wrote (itods
Finally, givethem a smaller sticky note and ask them to summarize their text again. This
should help them to practice eliminating information that is not important and boiling it
down to the most essential items.

36



(Handout)

Fur Trade Readinq:

(The following excerptsarefrom theHistorical Timeline of the Northwest Territoriés

1700's Northern Métis

The M®tis Heritage Association of the Northwe
who early in the history of the Northwest Territories had fammy to Quebec or the Manitoba

Red River Settlement or, in later years, anyone of mixed Aboriginal andlnanmginal

background who chose to call themselves Métis.

The early history of the fur trade in the Northwest Territories and the early histibwy of

Northern Métis are inseparable. The Métis werectheeurs de boigrunners of the wood) of

the fur trade, an integral part of a water transportation system that stretched from the Great Lakes
and the valley of the St. Lawrence River thousands ofriétoes northwest to the Athabasca and
Mackenzie rivers.

The first Métis to cross the height of land dividing waters flowing to Hudson Bay from those

flowing to the Arctic Ocean are believed to have bemureurs de boismployed by the

Company of the SiouxThis New France fur trade company established trading posts in present

day northern Saskatchewan in the +hitD0's. When these posts closed in 1760 these employees,
instead of returning to Quebec, crossed the Methy Portage onto the Clearwater anccAthabas
rivers and moved downstream as far as Great S
names Beaulieu, Poitras, Cayen, Mandevile, Lafleur and Tourangeau, names that are still well
known in todayés Northwest Territories.

* Historical Timeline of the Northwest Territorigsttp://www.pwnhc.ca/timeline/index.asp
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(Handout)

178384 The North West Company

For the twenty years following the 1763 surrender of French Territory in North America the fur
trade in the Saint Lawrence valley and around the Great Lakes was in turmoil. From their base in
Montreal Scottish businessmen, using French maepdad taken over the trade. This trade

was divided and intensely fought over by many small companies and partnerships that were
continually grouping and regrouping.

Over the winter of 17884 nine of these small companies mergeshder the direction ddimon
McTavish, one of the most powerful of the Scottish busines$ni@iform the North West
Company. Their principal rival was the equally powerful Gregory, MacLeod and Company.

After the 1776 American War of Independence it became increasingly difbiciMontreal

based fur traders to conduct business south of the Great Lake. They turned their attention to the
northwest and by the late summer of 1786 had penetrated into what is today the Northwest
Territories. It was in that year that Cuthbert Grémtthe North West Company and Laurent

Leroux of Gregory, Macleod and Company, built rival fur trading posts on the south shore Great
Slave Lake

In 1787 these rival companies merged and the new, stronger North West Company went on to
establish Fort Prodence (now Old Fort Providence) in 1789 near the mouth of Yellowknife
Bay; Fort of the Forks (now Fort Simpson) at the junction of the Liard and Mackenzie rivers in
1804; Fort Liard in 1807 and Fort Norman in 1810.

Very early in the 19th centurythe Huddoe Bay Company became the No
main competition in the Northwest Territories. During the first two decades of the 19th century

these companies often built trading posts adjacent to each other and the competition for furs

would, from time tdime, erupt into violence.

By the late 1810s this rivalry became so intense that the British government stepped in and in

1821f orced the North West Company and the Hudso
company retained t he n aforehe hhasdparbitwassnade apjof Co mp an
people previously employed by the old North West Company.
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(Handout)

The White Fox Fur Trade

From 1670 1930, the fur trade in the central area of the NWT thrived on beaver, mink, marten
and lynx. From 19091970, thenuvialuit in the north prospered from a fur trade which
consisted almost entirely of white fox.

The roots of the white fox fur trade reach back to the Mackenzie Delta whalers in the 1880's. The
American whaling ships were also interested in tradinguia. fAklavik and Herschel Island
quickly became centres for this new trade and the profits available soon became evident.

Finally recognizing the value of the white fo
new post in 72 years at Aklavik 912.

By 1924, the wealth of the white fox trade had produced a fleet of 39 privately owned schooners
and had revitalized the economy in the region. Using their new schooners, the Inuvialuit were
easily able to expand the trapping and trading of whitd&yond the Mackenzie Delta region .

In 1928, several families moved to Banks Island and recorded huge harvests of white fox. The
island was designated a game preserve for the Inuvialuit and it continued to be a productive
trapping area. Eventually, lessnd@nd and lower prices led to the decline of the white fox trade,
and the fur trade in general.
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(Handout)

1970 The Modern Fur Trade

Trapping furbearing animals, processing their hides and trading these for manufactured goods
wasthe dominant factor in the economy of the Northwest Territories throughout much of the
19th century and early 20th century. For many Dene, Métis and Inuvialuit it wasa@tifey as
traditional as hunting and fishing.

While today the economy of the Nlbwest Territories is largely wadesed, trapping remains

an important part of a northern traditional lifestyle, especially in the smaller, mostly Aboriginal
communities. Over the past hundred years the value of furs has fluctuated greatly and with these
fluctuations the people of the Northwest Territories have seen both good times and hardship.

Over the past thirty years modern trapping and the fur trade has been seriously affected by the
animal rights movement. The dramatic drop in the value of fursleast that it was no longer

possible to make a living trapping and forced many Dene and Inuvialuit into the wage based
economy. The hardship this has caused in northern communities was immeaSuybtbe

past few years a steady increase in the pfii¢ers sold in southern auction houses has sparked a
renewed interest in the trapping industry 1in
trapping will ever recover to a point where it will once again dominate the ecandrsils

possible that tis renewed interest will have a positive effect on many of our isolated northern
communities.
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Activity 6: Using Primary Sources

Background:

Primary sources are original source materials ortiastd accounts usually created during the

period of time bimg studied. Primary source documents have not already been summarized or
interpreted by someone else. Examples of primary sources include letters, records or some other
documents such as diaries, newspaper clippings, notices, posters, old maps, prsamgraph
handmade items like clothing or tools. These are the kinds of sources that historical analysis is
based upon.

Goal:
1 Students willearn to describe a primasource and use it in context

Materials:
1 Internet (vww.pwnhc.ca
1 Assets from the Historical Timeline of the Northwest Territories
1 Student Hangbut: Sources: Primary and Secondary
1 Student Hangbut: Asset Analysis

Time:
1 60 minutes

Procedure:

1. Ask the students i f they know what a oéprim
ensure comprehension. Have a class discussion about the value of primary source
evidence when completing research. Shoul d
ofan event ? How does someoneds perspective
object?

For example, in reference to the fur trade, how would the image of the gun below be

written about from the perspective of the Dene who needed to trap enoughriastt

the top of the muzzle to trade for one gun? How would the image be described from the
perspective of the Hudsonés Bay Company ma

_—“

Prince of Wales Northern Heritage Centre
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2. Ask students if they knowwha 6 secondary sourcesd ar e. TF
some sort of interpretation or opinion, such as a book or a magazine article. To see if
students understand, hand out the st&mirces: Primary or Secondariave a class
discussion around ths®urces that may be both primary sources and secondary sources.
For example, if the newspaper article was written 100 years ago is it now a primary

source? I f the photograph was O&éphotoshopp
3. Inthe last activity, students suranzed 4 pieces of written text regarding the fur trade.
On the Historical Timeline of the Northwest Territoriegse b s i t e, each of t he

be found along with photographs, documents and maps. Have students go to
http://www.pwnhc.ca/timeline/index.as$p access th&imelineand select at least one of
the assets associated with the fur trade.

4. Hand out a copy of the assignment callesiset Analysisand ask each student to fill it
out using the &=t they found on the timeline.
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(Handouy

Sources: Primary or Secondary

There are different types of sources including primary sources and secondary sources.

Read the description of each source below and
for Secondary.

1. A letter written during WWII from a soldier home to his mother.

2. A paragraph from a book describing how soldiersldeihg away from home.
3. An old motor.

4. A page from a telephone book.

5. An article on Wikipedia.

6. A photogaph

7. A map.

8.A song.

9.The dictionary.

10. A newspaper article

Which these thatould be both primary and secondary? Why?
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(Handout)

Asset analysis

Study the asset (photograph, letter, etc) fromHiseorical Timeline of the Northwest Territories
(http://www.pwnhc.ca/timeline/index.asfor a couple of minutes

1. Pick 3 adjectives to describe what you see.

2. What does this asset tell you about the fur trade?

3. What questions does this asset raise in your mind?

4. Where could you go to géte answer to your new quests3n
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Activity 7: Interviews

Background:

An interview can be one of the central components of many Heritage Fairs. It is important to
ensure the experience is positive for both your students and the person being interAemwed

this to happen, it is necessary for students to practice interviewing ahead of time. This will
ensure that when they are in the formal setting, students will be more comfortable with the
mechanics of holding the interview itself. Completing aariiew can be harder than it first
appears, especially if students are relying on a tape recorder which runs out of batteries part way
through, or if they have not learned the skills of listening to responses and askingujpllow
guestions. Although someterviews will be recorded, students should also practice thek note
taking skills wherever feasible. To practice interviewing, students will work with a partner and a
6personfal assetd.

Goal:
I Students willearn to conduct an interview which will elicit new information for their
Heritage Fair project.

Materials:

Special object or photograph from home

Student Hanebut: My own asset

Student Hanabut: Questions: Fadbased or opeended
Interview questionprepared ahead of time

Digital camera (optional)

Video recorder (optional)

Interview checklist

Written/oral/photo release form

= =4 =4 -8 _8_9_°5_-2°

Time:
1 Wil vary

Procedure:

1. Have studentsring a special photograph or special object to class
2. Distribute a copy of the handbcalledMy Own Assetio each student and have them
follow the directions on the sheet. This hamd will take the techniques they learned in
the activity on primary sources and expand on it by practicing an interview with their
peers using a personakas
3. As a group, take up the final question on¥heOwn Assetwhich asks:
0Are there things your partner observed
never noticed before? Are there stories behind the photo/object that go
beneath the surface of the inef&gDo you have a special perspective on your
photo/object that gives it meaniriy?

® Some material and ideas for this activity are from http://www.louisianavoices.org and are usedmighipe.
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Think back to the assets from the fur trade, do you have any new thoughts on the
importance of those items to the people who owned them or were in the photographs?

. Tomodelt he 6égoodd and the O6uglydé of interview
of O6reporterd and o6guest 0. Have the stude
of the sdheiUgpghp ealdl edyedt hem r e alass.Whenout at

finished, ask the class what was wrong with this interview and how could it be improved.

. There are different types of interview questions. It is important that students learn to
recognize these differences and learn how to get deeper ingiza Ryior to the students
interviewing someone for their project, have them complete the danchlled,

Questions: FaeBased or Opeitnded

. To practice listening skills, recont listen over the internet fthe Trailbreakeron CBC

news or any other radio program that is in interview format. Have the students close

their eyes while you play the recording. Start with only a 1 or 2 minute interview. Ask
students to summarize who was talking, and what were they talking bty the
interview part way through and get them to
ask had they been doing the interview. Play it through and see if their question was asked
by the reporter.

. Students should now be ready to conduct anvigerspecifically for their project.

However, it is important that they be prepared with a plan, and know ahead of time what
types of questions they are going to ask. Have each student @eettidistprovided to

ensure they are getting the most outhafir interview.

. Arelease form is also included. Itis a good idea to get a formal permission form signed
when conducting an interview to ensure the person being interviewed knows that their
photo or quotes may be used and in what way.
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(Handout)

My Own Asset

Name My Partner's Name

Part 1 -- Your Photo or Object

1. Observation: What do you see? Draw a small sketch of your own special photograph or
object in the space below:

2. Describe the photo/object. Questions to consider: Who is in it? What is in it? What is the
time period? What is happening?

3. Why is this photo/object important to you? Why did you choose this one to bring to class?
In 50 years, if someone fouritis, what would it tell them about you?
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Part 2 -- Your Partner's Turn

1. Look at your partner's photo/object and analyzetiout talking to your partneMVho is in
it? What is in it? What is the time period? What is happening?

2. Why do you thinkthis object is important to your partner?

3. Write three questions about the photo/objectthabydu | i ke t o know

4. Interview your partner by asking these three questions. As he ansives, write down
keywords and ideas thate important

5. After you both have completed the interviews, discuss what you learned from one another.
Are there things your partner observed about your photo/object that you had never noticed
before? Are there stories behind the photo/object that go beneath the surfacienaigis?

Do you have a special perspective on your photo/object that gives it nfeaning
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(Handout)

The Uqgly:

Reporter: What's your name?

Guest: Tammy.

Reporter: Really? Tammy? What a plain name you have. Hey... where are you from?

Guest: Norman Wells.

Reporter: Are you married?

Guest: No.

Reporter: What's your husbandds name?

Guest: | said I'm NOT married.

Reporter: Oh. Sorry

Guest: Thatos okay.

Reporter: Where are you from?

Guest: As | said, I'm from Norman Wells.

Reporter: Nor man $\umthé cceah rigmtn . ) . that'

Guest: No, that's Inuvi kéNorman Wells is on t
Reporter: Is your husband from Inuvik?

Guest: Norman Wells, ... and no, I'm not married.

Reporter: Geeshédondt get so mad. Okayéso, t

Guest: Well, Mrman Wells is the regional centre for the Sahtu region and is on the north side of
the Mackenzie River. Oil was discovered here and that is how most of us make our money.

Reporter: 1 think thatoés badéhavendt you hear

Guest: Well, i does provide a lot of jobsformahp r t her ner s . Hmmm, Il di dn
going to get lectured. 1 think this interview is over.

Reporter: Whatever. Okay, I'm done anyway, you can go.
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(Handout)
Questions: FactBased or OpenrEnded

There are different types of questions. Some just require a simple fact (what is your name?).

These arebasée¢tiédqoésacitons.-enteldér sanar e eqgalli Ir eed

being interviewed to explain in some detail.

Read anddbel ech question below in the blank provided. For fgased questions, writé-B"
andfor OpenrEnded questions, writ€JE."

1. What was it like when you were on the trapfne
2. When were you born?

3. You said earlier that yausedto listen to stories in the tent and that you
enjoyed that very much. What did you enjoy about it?

4. Would you tell me about your memoriesbefading with your grandmotter

5. What is your address and phone number?

PART 2: Listening for Follow-Up Questions

Someti mes the answer you ¢ eupquesson.oOltisingpartan tg h

learn how to ask a followp question to make the interview experience richer. For each
guestion below think about two follewp questionshat you could ask. One should be a-fact
based question and the other, an epeded question.

1. I was named aftehe Grand Chief

1:

2:

2. My favourite food igirymeat

1:

2:
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3.When | was little I lived in the hospital for awhile

1:

2:

4. My favourite sport is hockey

a1

. I really enjoy drurrdancing.

6. My auntie is teaching me how to tan hides

\‘

. My parents came to the North when | was a baby.
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(Handout)

Checklist for doing an Interview:

Locate a quiet place to sgb and test the recorder.

If the person being interviewed is more comfortable in another langtiegeensure
youbdbve planned for a transl ator.

Introduce yourself.

Begin by recordingthp er sondés name, the date of interyv
Explain the purpose of the interview and how you will use the information.

Have them gjn a release form.

If you are using a tape recordegyse earlionin the interview to checthatyour
recordetis working

Do more listening than talking.

Take necessary notes in your Journal. Ask for clarification of special langodderms.

Take pictures of the Interviewee.

If you take pictures, have the interviewee sign a photo release form.

Write follow-up notes about your impressions, ideas, and questions you still need to ask.

If you recorded thanterview, gart transcribing as soon as possilflemetimes you

wonoét be able to hear answers from the tap
still remember the conversation.

Analyze your findings to identify the important points. Decideniy follow-up is needed.

Send your Interviewee a thayku note.
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(Handout)

Written/Oral/Photo Release Form:

Full Name of Person Interviewed (print):

Address:

Phone: ()

Place of Interview:

Name of Interviewer (print):

Date of Interview:

| understand that this interview and any photographs, tape recording, or video recording are part
of scholarly research by students at school. | give permission for the
following (check all that apply):

May be used for educational purposes and research at the above school
May include my name

May be included in a school publication or exhibit

May be included in another educational -piaiit publication or exhibit

May be used but DO NOT include my name

May be deposited in a school or archive

Other (explain)

Signature of Interviewee Date

Signature of Parent or Guardian if Date
Interviewees a Minor
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Activity 8: Check for @enchmarks 6

Background:
Dr. Peter SeixaBom the Centre For the Study of Historical Consciousness at the University of

British Columbia discusses the importance of

memorizing historical facts, but that students are able to make meaningful comnbetween
what they are learning and their own liYeés suchthey can be very useful tools for teachers
to be aware of as they are encouraging students to pursue quality research.

Researchers have identified concepts that provide the basis oichistonking. The
Benchmarks Project follows this approach, and works with six distinct but closely interrelated
historical thinking concepts. To think historically, students need to be able to:

Establishhistorical significance

Useprimary sourceevidence

Identify continuity and change

Analyzecause and consequence

Takehistorical perspectives

Understand thenoraldimensionof historical interpretations

= =4 =4 -8 -8 -9

Heritage Fairs offer an excellent opportunity for students to become engaged in their own
personal,communa) territorial and national collective history.

For example, a pair @drade5 students chose to do the history of the name changes in the NWT.
The project included a large map of the NWT with titles for then and now. They highlighted the
different communities where name changes had occurred and included community flags. The
two girls wanted their project to be unique and selected to do a game show to quiz their audience
on how much they knew about the name changes. It was visually stunning and the children were
very proud of their worland they had learned a great dedbwe\er, filtering their projects

through theBenchmarks would have created many opportunitiea fi@eper and more
meaningfullearning experienceThe following will attempt to illustrate how tiBenchmarks

can be used.

Example of how using the six Bdmoarks include:

1 Establish historical significance:The girls did describe how it must have felt for the
Deneand Inuvialuitto have their community names changed to English names. They
tal ked about how previousl y t é&feltyiketohale 6t
someone else name your home. They Wwergeverunable to describe why this would
be important for other Canadians to learn abaiging theBenchmark filter of
0establishing hiotheseachericould havedhelpgdthehderstanthat e

6 Seixas Peter Benchmarks of Historical Thinking: A Framework for Assessment in Canada
" www. historybenchmarks.ca
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manyplaces in Canada had names priath® arrival ofEuropean colonists and could

have helped them gain a national perspective.

Use primary source evidenceThe use oprimary sourcesould have significantly

strengthened this projectFor examplethere are many old maps available at the Prince

of Wales Heritage Centre showing the older community names. It would have been
interesting to interpret some older documeritge studentsould have interviewed

someone from a communityho hadrecentlyexperienced a name change. They could

have counted how many English names are still being used.

Identify continuity and change The studentsvere able tadentify old names and now

the newnamesbtith at 6 s wh e hem asked abewtheérenames thaiétill remain

in English they hadndét thought about that.
you think will the map of the NWT look lik® t hey mi ght have though
other names (such as the capital of the NWT) d@ha still in English.They could have

been encouraged think about the names of the lakes, rivers and territory itself to record

all the changes therdJsing theBenchmarko ddentify continuity and changeould

have nudged the students to thinkepler about what has changed and what has stayed the
same

Analyze cause and consequenc¥sing sources that would hagacouraged the

studentdo think about the consequence of the loss of control over naming their own

lands could depen their learningxperience These bright young girls could have also

been asked what led to the changes. They might have learned in general about land

claims and treaties that give people more power to assert their own autosiogy

sources incluihg the book Look Mom, | 6ve beeonhe®bosgma @feiciale d
Language8documentThesedescribe how the Dene felt about the change of the name of
their great riveand how having community namesam eo@rslanguage promage

language retentionBoth resources aigccessible to &rade 5 reading level.

Take historical perspectives: A historical perspectivencouragestudents to enter into
theviews and ideasf historicalindividualsand groups. In the context of this project,

using thisBenchmarkmight haveopened up the question 6 doeswa name get changed
anyway?6 To date, name changes have to be
Geographical Names Board of Canada. It would be interesting for them to have looked at
how a nhame can be changed ao@ that process worked in the past and how it works

today. Why is that the proces#tAvould have been interesting for students to think

about their community name (which is still in English) and make a cartoon drawing from

the perspective of a Dene pen in the past who witnessed their traditional camp name

being changed over time. Another cartoon could show what the colonists were thinking
and then perhaps they could o6fast forwardé
think.

Understand themoral dimensions of historical interpretations: This Benchmark asks

learners to draw ethical conclusions about historical actibmthis community naming
projecttheBe nc hmar k coul d be usletlk prboess bywhich up t he
community namas were/are changed right? Should the process be different? Were
Europeans right to name things after themselves and did this take into abeount

interestsf other® What does this tell us about how they saw the world?
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Goal:
1 Students willuse guided questions to filter their projects throdiggiorical Benchmarks.
These questions will help students deepen their understanding of the historical
significance of their project topic

Materials:
1 Benchmark materials
1 Website:www.historybenchmarkca

Time:
1 Ongoing

Procedure:

1. Itis not necessary for students to understand the jargon associated with Benchmarks.

However, a few simple questions from the t
During the selection of projecttopicsinpar cul ar , use Seixasod work
ideas through these filters or O0Benchmarks

develop some of the skills important to social studies learning, and will help the projects
they build be powerful and meagful to them. The questions will differ with each
project. Use the following as a guideline:

1 Can the student identify what has changed since the event they studied happened?
What has stayed the same over time?

What caused this event to happen? vty do people do this activity?

Could they picture themselves during this time with an understanding of the past?
What were kids their age wearing, thinking, talking about, playing with, etc. at

this particular period in history?

Can they imagine dointlpe same?

What impact does the event/activity they studied have on them today?

What impact does the event/activity they studied have on other Northerners?

What impact does the event/activity they studied have on other Canadians?

T
T

= =4 -8 9

2. By continuing to ask theugstions from the early stages of topic selection through to the
preparation for presentations the students will be urged to think more deeply about their
topic rather than simply stating what it is. The goal is to take them from the lower level
of Bloomstaxonomy of stating facts to the higher level processing skills, where they can
answer the O0whydéd questions.
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Activity 9: Demand Their Very Best

Background:

When interviewing students at the Territorial Fair in Inuvik, they said that having the apportu

to share their work at the Fair made them wan
di splayed for the community that was done poo
research done by Dr. Peter Seixas mentioned in AcBvitgaptalize on this to raise the bar and

ask the very best of them. Itis a fine balance of knowing how far to push to help them do their

very best without giving up.

One teacher described how studentsd | earning

Whenone student does something one year that is really great, the next year
others will try that too such as an improved display board or costumes or
something extra in their presentations. But, for this to work you have to give the
students time to visit lahe other projects.

Teacher, Fort Simpson

It is also important to share the judging forms with the students early on in the process. This will
allow them to plan and to know what the judges will be looking for.

Goal:

1 Students will understand haley are being evaluated and will work to the best of their
ability.

Materials:
1 JudgingRubricfound under t he ¢ kewNWThigioey.cFai rsobd sec

Time:
1 15 minutes to go over rubric
1 On going

Procedure:

1. Hand out a copy of the judging rubric. THeritageFair committee updatethe judging
rubric regularly so check back each year.

2. Go through each of the major components with the students emphasizing each major
section including

Project appearance

Uniqueapproach

Quality and depth of research

Speaker presentation

Response to questions

Personal connection to topic

E N
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3.

4.

Go over the judging rubric describing what is expected on the display board. Share
exemplary projects that are visually stunning. What do they have in common?

Highlight the hand®n material that some students add to their projects and have them
think about what they could add to their projects including: models, artwork, examples of
technology, their own attempt at beading or tool making, photographs, computers to
share videos, PowerPoint presentations, etc.

Model the editing process by sharing sorhgaur own experiences. Ask students to self
edit first, peer edit second and then come to you as the teacher for final edit. Require
students to type their work. Use the checklist and give credit for each stage in the editing
process.
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Activity 10: Bibliography

Background:

It is important for students to learn how to write a bibliografoinyseveral reasons. First, they
are (hopefully) using primary sources and the bibliography will hedfiftereniatethese
sourcedrom othersourcs. Second, tis visual reference on their display boards is helpful when
they are asked to describe their research process by the judges. thestare researchilés

that they will need to develop from-K2.

Goal:
1 Students willcomplete aibliography and include it with their project.

Materials:
1 Student Hangbut: How to Write a Bibliography

Time:
1 30 minutes in class explanation
1 Ongoing record keeping

Procedure:

1. Prior to having studerompletea bibliography for theiHeritage Faiproject teach a
separate lesson on how to writeeday completing the followingteps

2. Photocopy and distribute th#ow to Write aBibliographystudent handout.

3. Go to the library and have students practice on 5 separate soncteting at least two
books, one magazine, one website and one personal interview.

4. Mark their assignment separately from thég@ritage Faiproject as part of their
language arts class. If you are not the language arts teask#re appropriatéeacher
to incorporate this lesson.

5. Hand out recipe casdand either a paper clip or a Ziploag for the students to keep
track of their sources. When they are ready to write their final copy they should put their
sources in alphabetical order and iigithem on their finadHeritageFair poster layout.

Grade 7 student completing her|
bibliography.
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(Handout)

How to Write a Bibliography

A bibliography is a list of the sources you used to get information forproject It should be
included on youHeritage Faiproject. It will helpyouwhen you preserib the judges

Tips:

1. Keep track of all your sources (books, art
as you go along). Keep a draft.

2. You could write each soce on a separate piece of paper such as on a cue card. Then,
when youdre ready to do the final <copy you
alphabetical order.

3. Each source needs the full title, author, place of publication, publisher and date.

4. Use thedGeneral Guidéattached and complete fill in the following

Book 1

Book 2

Website

Personal Interview

Magazine
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(Handaut)

General Guide to Formatting aBibliography

1. For a book:
Author [last name firdt (Date)Title of thebook City: Publisher

EXAMPLE:
Blondin, George(1997)Yamoria The Law Maker: Stories of the Dertedmonton:New West
Press.

2. For a magazine:
Author[last name firgt "Article Title." Name of magaziné/olume numbefif available],
(Date): page numbers.

EXAMPLE:
Katz, Helena, AHAppreciating the History of th
E x h i Above andBeyond Magazing September/October 200%$g. 15.

3. For a person interviewed
Full nameg[last name firgt Occupation. Date of interview folve d bRersadilmt er vi ewod .

EXAMPLE:
Zoe, Philip. Tlicho Elder. January 25, 200n. Person Interview.

4. For a film:
Title, Director, Distributor, Year.

EXAMPLE:
Staking the ClaimMarianne Demner, Enthios Productions, 2005.

5. CD-ROM:
Disc title: Version, Date. "Article title pagenumber [if giverh. Publisher.

EXAMPLE:
People and Caribou: A Sharedture PC and Macintosh version, 20
al ways cycled, 6 Government of the Northwest

6. World Wide Web:
Author. URL (Uniform Resource Locator or WWW addresEjle [if mentioned]. Date
accessed, Date on the paddjgiven].

EXAMPLE:
Prince of Wales Northern Heritage Centrgp://www.pwnhc.ca/timeline/index.asdistorical
Timeline of the Northwest Territorie&ccessed March 22, 2010
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Activity 11: Practice Makes Perfect!

BackgroundWh en i nterviewing teachers for this proj
students don6t talkd or, Owe should not put s
hard for my studentstodoandfioa i r when they get to the bigge
biggest challenges for students is to effectively speak about their projects it is important to

practice. Students may know their material well, have done an excellent job with their written
remrt, but if they cannot describe what theyov
well. Preparing students for speaking will not only assist them with their Heritage Fair project it

will give them a skill that is transferable to many other sudaheir life.

Goal:
1 Students wilbe able to effectively speak about their project and research

Materials:
1 Student Hanabut: Peer Assessment of Presentation Skills
1 Student Hanabut : Parental Assessment of Presentation Skills
1 Role playing props: clip board with judging form, ball c&®3 player
9 List of Top 10 Tips for Presenting

Time:
1 15 minutes rolglay
1 2 hours for practicing project minimum

Procedure:

Students will likely need more than one audience to praittaepresentation. Complete
several of the following:

1. The Good the Bad and the UglyStudents need to be taught how to speak to the judges.
One way to do this is to role play three d
j udged a nctip bgardwithithd jedgiag form as a prop. Place one project on a
table at the front of the room with a cha
6judged to approach you and you act out t
o Remain seated in youhair
0o Wear a hoodwynd have an MP3 playar your ears playing loudly
o Chew gum and remain slumped in your chair until the judge has to tap you on the
shoulders
o Say, Oo6whaté or O6huhdé to the judge when

i
h
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Ask students what you did wrong and tioyelicit from them what the proper behaviour

would [ ook 1 ike. Ask for volunteers to role
standing up when judges approached looking keen and interested with their ears clear of
technology and mouths free aim. They should also put their hands out to shake the

judges hands and introduce themselves, ideally in two languages.

After students understand how they should look and what behaviour is expected for
introductions r ol e plpeeygentdtionh ldaveutlelstydéactar f an unp
judge ask some predetermined questions and each tinbetsayn 6 té6ok ndwuhé or s
remain silent.Give questions to the students that you can feel fairly confident the judges will

ask and tell them that theyeed to prepare these answers and to practice them.

Finally, role play the conclusion of their time with the judge. Make sure students know to

ask the judges if they have any more questions and that they should have a summary sentence
for the judges read They should also thank the judges for speaking with them and perhaps
shake their hands again.

2. Top 10 Tipsfor Presenting
Share the following 10 tips with students as a reminder of what they should be practicing.

1. Stand up when the judggproaches you.

Introduce yourself to the judge. Even better, introduce yourself to the judge in the
language of the land you live on.

Tell the judge what your topic is.

Look clean andidy.

Take your hat off.

Dondét chew gum.

Be electronic free (nbeadsets, cell phones ringing etc.).

Speak clearly and loud enough they can hear you

. Show through your body language and voice that you are proud of your work.
10. Smile!

N

© N Ok ®
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3. Perfect PracticeM akes Perfect When two studentfr pairs)have their project
comgeted pair them up to practice their presentation. Provide a quiet space in the
library or somewhere away from the regular distractions of the classroom.

1 Providethe student handut titledPeer Assessment of Presentakills which includes
a listof typical questions so that they can act out being the judge and act out answering
likely questions.

1 Have each partner evaluate their peer and rezmrinentsso they take it seriously.
Include a peer presentation practice as part of the checklist.
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4. Family Engagement:Sendthe Parental Assessment #fresentation Skillsheethome
for theirparents. The note inclusiquestions the parents can ask their child about their
project and requires a signature. This will ensure the students have shared their project
with their family members.

5. Peer Evaluations If possible, work together as a school to haveHbgtage Faiset up
one day prior to the formal presentation. There are several outcomes if prepared ahead of
time:

a) Students will be able to learn the content their peers have reported on.

b) Students will gain an appreciation for different types of reportingpenaaps learn for
next year on how to improve their project.

c) Students will have time to practice their presentations in the environment they will be
judged in. ldeally the peer evaluations will be taken into consideration for a prize. For
example, thereould be one prize awarded as judged by their peers.

There are several ways to complete a peer evaluation including

1 Grade by Grade: Assign each grade a time in the location where the
projects are. Split thgradeinto two groups (A and B). Put thema of all
Group A projects into a hat 2 times. Haseup A stand beside their
projects. AskGroup B students to walk past and look at each of the Group A
projects. They should be looking for general appearancéandhat
interests them. Give them time to ask a few questions of their peers. Then,
haveGroup B students draw a projectin theGr oup A déhat 6 and wusi
of questions have the students judge two projects. Switch the groups so that
Group B studentsra standing beside their projects and the process is
repeated.

1 Grade Groupings: Using a similar process to the grade by grade process
described above but this tinteave a full grade being judged by another
grade.
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(Handout)

Peer Assessmdarof Presentation Skills

Student Nme:

Peer Reviaer Name:

Ask your partner the following questions and think about what they could do to improve their

presentation.

1. Tell me about what yolearned What isyour project about?

2. How did you do your research?

3. What did you enjoy about doing your project?

4. Why is it important that people imgertname of town) know about this topic?

5. Why is it important that people in the rest of the NWT and Canada know thistdpic?

Presentation

Wh a t to | o

Comments for
improvement

Introduction

E ]

Standing

Shook hands

Stated name and
project title

Looked clean and tidy

Question 1: Project
Description

=a =4 =1

Stated what they did
Could say a few
things they learned

Question 2: Research

= =4 =9

Shared bibliography
Stated steps

Clearly studerdi work
and not teachés

Question 3: Enjoyment

Showed personal
connection
Stated what they likeg

Question 4:

= |=2

Stated at least one
reason

Questions 5:

Stated at least one
reason

Conclusion

Asks judge if they
have any more
guestions
Summarizes project

and says thank you
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(Handout)

Parental Assessment of Presentation Skills

Dear ,

has been working ddexitage Faiproject. One goal is tdelp students learn
to do a presentation to a judge. Please ask them the following questions and comment on how
they answered. This practice will make it easier when it is time for them to talk with the judges.

Project Title

1. What is your project about?

ANSWERED PARTIALLY ANSWERED NOT ANSWERED

2. Tell me how you collected your information.

ANSWERED PARTIALLY ANSWERED NOT ANSWERED

3. Tell me, why should anyone care about your project topie

ANSWERED PARTIALLY ANSWERED NOT ANSWERED

4. What was the most challenging or most difficult for you as you worked on this
project? Why?

ANSWERED PARTIALLY ANSWERED NOT ANSWERED
5. What was the easiest for you to do as you worked on this project? Why?
ANSWERED PARTIALLY ANSWERED NOT ANSWERED

6. If you had more time to work on your project, what would you do to make it even
better?

ANSWERED PARTIALLY ANSWERED NOT ANSWERED
Comments:

Signature:
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Appendix A: 10 Best Practices for Successful Heritage Fairs

Through discussions with many teachéng following 10 best practice tips for successful
HeritageFair projectsweredeveloped.

1. Work together as a school communitylt is best if everyone in the school is-board
for your schooFair. Develop a committee of staff and paremit®, if possible, will
work together. This group should include language specialists at the,shtiwy are
usually the educators who arm®st connected with the community.

1 The schools that have the most success MattitageFairs are the schools that
implement the program fromvery early age and develop the skills progressively
through the years. For example, in several communitissualents from K9
complete a project. Students irRKmay complete projects as a group while
beginning inGrade 4 they could complete a project on their own or in pairs.

1 Share experiences as educators. Help new teachers so they know how and where
to get resources.

1 Connect with your regionderitageFair representative so that you are kept up to
date about theleritage Fats program from a regional and territorial perspective.

2. Provide a quiet space after schooPr ovi de after school o6wor k/ :
who need extra help but are not getting it at home. If it is a full school effort there may
be enough teachers in the school so each teacher may only need to volunteer for study
hall once or twice.

3. Plan ahead Starting in the beginning of the yeacludeprojectbased learning such as
Heritage Fasinyouryearplan ad Tk it updé with your cl ass t
Discuss thé-airs at your parest heeting at the beginning of the year and include it on
your calendar.
1 Select a date as a committee for the Iéem. Post it on a school calendar
along with regional and territori&air dates.

4. Get students excitedThere are many reasons why studeanjoy doindgHeritage Fair
projects and there are many ways to get them excited including
1 Make picture displays of thderitageFairs and have them on display in the
hallways for kids to get inspired.

5. Engagefamilies. Encourage parent, grandparent anchmunity involvement.
Conversations between generations are some of the most valliatdeessary, provide
funding for community members to come into school or for telephone bills in case
students want to interview someone from another commuaAg.for family members
to be part of the organizing committaedbr to be judges.
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6. Dedicate a section of school library tdNorthern resources Heritage Fairgan be
stressful if students donét know where to
dedicated section in the library whereMdrthernresources are located can be helpful.

Keep track of topics that are short of resources and attempt to add essturiog
budget discussionKeep the resources a central place so that all teachers have access.

7. Find a diversity of judges. During the schooFairs ensure there are Aboriginal and
Frenchlanguage judgewhere appropriateEnsure both genders and a variety of ages are
also judging. Students should see their communities reflected in the judges.

8. Train the judges. It is important that the judges have enough time to go over the forms.
Ask all judges to arrive early and have a session on how to judge so that there is as much
consistency as possibl@rovide food and drinks. Make it fun for the judges as well as
for the studentBefore students enter tik@ir area do a complete walkdugh with the
judges. Discuss each project and have them practice on the project appearance section.

9. Have one head judge Not all judges will have the same set of standards. What is a
rating ofthree for one judge may be a five for another. It igartant to have one head
judge that will go around and observe each of the projects and to have a check on
whether an excellent project may have been missed. Agree ahead of time on a process
where if the head judge has a concern they may go back tootlye @nd open the
di scussi on. Donét rely completely on the
judged by more than 4 judges.

10. Celebrate as a school community
After theFair ensure have a class party. Acknowledge the hard work and dedication and
give students time to reflect on their own performance and effort.
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Appendix B: Topic Suggestions

K-1 Projects should be full class.

1 Find out where the Elders meet. For example, if there is a séntone askf they want to
participate. Prepare thehildren ahead of time by talking to them about what life was like in
their community 50 years ago. If possible, share some pictures of the communipabm
yearsand talkabout what people did, how they lived, what they ate, what they, etore

1T Teeh the student s t hVMeo cworach &iimtterwiiewd i n th
student to sit on a chair at the front and ask them what their name is and what they like to do.

1 Teach the students how to use a digital camera so they can t@kera pf the adult oElder
they are interviewing.

1 Work with the students to prepare a few questions they will adkldeesin their own
interview. Only ask three questions and keep them simple such as
1 What did you do when you were 5?
91 Did you go toschool? (If not, how did you learn?)
1 What was their favourite thing when you were little?

1 On the day of the visit to the centsewhenElders come into your schqaty and have other
volunteergo help. Have the@oluntees do an activity with the lagyer groupand workone
on-one with eaclehild as theg interviewanElder.

1 Althoughthestudens aredoing similar projed, theyeach haveheir own version. For
example, purchase inexpensive frames that have room for three pictures (or make your own).
Include a picture the student took of the Elder in the cemtileawing the children did of
something thé&lder told themin one of the dter paneland a few sentences typedap
printed in the other panel. It could be as simplévey Rose sewed dolls with her Main.

=

Examples of the three story pandtme by childrerare as follows:

0 OneElderdescribed what that was like while she=tlin the hospital until age 7
because she had THhechild who interviewed her drew the picture of young child
in hospital. Another talked about life on the trapline so the child drew a picture of the
woods and a young boy walking in the woods witinals in the woods.
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1 Anotheridea would be tdink with winter clothing. Focus the questiorm what clothes
Elderswore in the olden days when it was cofdo outside sliding anthkepictures of the
children wearing their clothesodayd In the ame three panel frameadh childcouldthen
includethe picture of th&lder, a drawing of what they wore in the olden dayd a photo of
what they wear today. Label the drawing from the olden days in the Aboriginal language and
the photo of what they wear today in Englisfheir writeup could also includa list of
what was the same and what was differdmabelthe pictues,dherdandowd

Grade 2 Ideas

1 By Grade2 it is ideal to get the families more involved. Student can intervigavent,
auntie or uncle or someone ol@drhome Give each student &l X 17 paper and ask
them to draw gicture of therselvesand whoever thegreinterviewing Help students
to add lines on the paper indicating where they are to put the two names, two birthdates,
and favouritoods when they were the same age, favourite games when they were the
sameage etc. Compare then and now with the person they intervigws links to
family and tradition ung inthe Grade 2curriculum Althoughit may seem daunting to
get family participationteachers who have tried this stateerthat it is well worth the
effort. This effortmightrequirephone calls to some families.

1 llustrate and act out a traditional story. There are ntahyi | daokssharisgstories
from the NWT. Select a story as a group and assjgageto each student. They can
illustratethe page in a similar way to the published version or they could make up their
own drawing to match the text. They should write out the text for their assigned page.
When it is time to present to the judgeach student dodiseir own pagésee picture
below where thé&rade2 class from Chief Jimmy Bruneau School in Behchoko
illustratedHow the Fox Got His Legs Crosged
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Grade 3 Ideas

1. By Grade3, children can do more. For exampd®, interesting project is to learn
about thehistorical sites arountbwn (or just old buildings and who lived where or
the old schogletc.). Teach the students how to use the digital camera and then go out
for a walk of the town. Ask someone from the community to give a walking tour.
For example, in Gametihe languag teacher remembers the time when only wall
tents existed. The students learned about the two log homes built in the community
and it turned out that one student wasgteatgrandchild of the original owner.
Even though it is a group projeetach chitl can do their own selected building.
After they have taken a photo each child can complete research on that particular
building. They can write a couple séntenceabout that building and turn it into a
postcard using a simple computer program. Aexdansiorthe class could make a
60t o walkimd neap of town, learn how to use a GPS and make way points on the
map or send the postcards to local and territoraddes including the MP, MLAetc.

2. One Grade 3 class decided to do the Dene lawmggasup. They used modelling clay
in a similarmanner agamous author/illustrator, Barbara Reid. Each child worked on
a different Dene legend and made a book ohibr herartwork and displayed that
in theschoolwide Fair.

3. AnotherGrade3 class thtlearned abouthe Dene laws decided to tieeir projectas
a play. They acted out each of the laws and turned it into a video. FRohtha
wide Fair they set up a tipi with their class and had the video playing. Class groups
could come into thépi and watch their video. This worked well as some céildr
wanted to work the camersome had the job of putting up the tipi, others wrote the
laws, directegetc. They could find something for each child to participate in the full
group project an€eel a part of théleritage Fair

NOTE: | f y o WHéritage Fairarmr rei eadh toleatt radé and that you
deliver and not enough tinkis possible tgick something fronyour curriculum. For example,

in Grade 4selectthe furtradeas a major themewithin the fur tradéheme students cafearn

abouta specifichistorical figure furs, traps, about a company, a ptstmodern day fur trade

etc. That way each project is adding to the full class learning on the spedcificlanrcontent

as well as the other research skills. For this type of project it is still imptrtrdgtudentéind

someone they can interview and a meafrengagng them with their family and the community

and not just do book/internet research.

72



